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ABSTRACT 

•i ' "Approximately 3^ 300 teachers and- 72r000 students in 
qr-ades K-12 were surveyed regarding their general opinions anfl 
f.eelings towards standardized achievement tests. For purposes of 
analysis^ teacher and student que sticnnai re responses wer^ divided 
into three groups: (1) public schools Systems with fever than 500 
students per grade; (2) public school systems with orcre than 500 
students per grader an*d (3) all noh-putlic school systems. The » 
teacher questionnaire con*:ained eleven semantic differential scales 
utilizing, tVe. following bipolar adjectives: easy-hard^ ^ 
helpful-harmfulr unbiased-biased^ usef ul-uselessr ; fair- unfair ^ 
valid^invalidr calm- anx ions r comf ortable-unqomf ortable 
interested -uninterested r knowledgeable-not knowledgeable^ and 
supportive-antagonistic. The student pcrtion. was administered otally^ 
immedirtely following administration cf'the Metropolitan Achievement 
Tests. Que stions- pertained to feelings of nervousness before taking 
testSr the degree of difficul*:Yr fairness^ and anxiety about the test 
'results. Both groups had generally posit 
.standardized achievement "^e^ts. (BH) 
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In recent years, the value of standardized educational tests has been 
questioned with increasing frequency and the use of such instruments has 
received sustained criticism from certain groups. To shed some light on 
this topic, approximately 3,300 teachers and 72,000 students responded 
to a questionnaire exploring their general opinions and feelings about 
standardized achievement tests. The polling of these two groups directly 
after the administration of such a test, coupled with thieir^ generally 
positive attitudes, is a clear indication that the dire pictures painted 
by testing opponents' have little factual basis except in isolated cases. . 
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The 1970's have been chc -acL^-Tr - d by many problems 1n education, 'j-, 
diminishing enrollments^ ^sc^ rr^q costs to main ta n se^^vices, at ^^ks 
on the weak ac£demic.sk: n. :r high school graauates . In the 

of educational test? anc ^essL^'emen^, rrobably thp -ttos-: voc^. and js - 
tained friticism^ has beer at the ^alue of st^n^arc-zed test 

A quick perusal o*f the thb litR'^j^ure Nc^n': ou^. that ir^y. 

the cri tici^'sms against sr ^v- ter."^ rrave be^ ^says rs Jier • - ^'.n 

report:^ of- research c ? For exanw:'^, see Woiutrs, '^: 97^ ^ 

the]esr some excelle^^ ^^^^ ♦ft oeen dor ^hat V:.. :joth ncjec^ e aire 
•:,ci:e^rr. c; Kirkland '19 / v- ec thfr -fTect tests ^n 3ti>^*' : ; 
rra ^c^'.jeh. Othfir studi - e cc -dul" (Bri'" "^65; E "im ; >lincr»r 
. JHas . -f), seconda ■ students vBrim Gorliji, Glass, & 

viber "^4; Neul i.'»9<&5!r, ^M)r^ , high scnool l£3irv^s and counselors 
(0ttim ex aj., 1964), ^i-r^-^-^.. r/ Drinc'pais in the Northeast (Goslin. 
^(jstein. & Halllock, 196i , lift'^ grade pupils (Soslin, 1967), and e--?- 
mfc^itary and secondary co^ >SiT;D>^s and teachers (Ci>rTi»ny, 1974). A com- 
jr«liensive survey of "cho'ST h Aptitude Test t^Ker? concerning their 
-r^nions of the test nas, fc ^ ^ nducted -by Res}03nsf Analysis Corporation 
('^78). r ' ' ^ 



Purpc jjeg • 

While research has b'^^en conducted f-n the area'o-^ a:tritudes nawara stan- 
darcfired testing, mo t has be^ in tre comtext o r anility testing and 
has included mostly a: respon^fei^ti, trcse with see :TOary attacnments to 
such tests: parents*- V:'Ounselars, pr rnncipaTis. Teacrers' and tsBir stu- 
dents' attitudes .tc>' jrd standardized ^ichievement testing have not been 
syst^anrtically exptored zo date. 

• With ttie above poifrrr> mine, thi puooses of his research were to ex- 
^^^plore 1) teachers' .r^«prc crr^inons a^lf^ feelinnr^ sjbouit standardiiec 
achievement tests ^nd Z stude - ' attitudes towt^rti such tests 4i^-ectly 
following adminis .rattor of 'icr^ t§st. 

Survey Instrument and p-oz^Mj^ 

A questionnaire was deveinipc* :o elicit re^sponses tr rhe purpcrsE out- 
lined above. Tre teacner T^imion cortdined 11 se«an-^*c dif-Persiric^ 
•scales surveying teachers ge?.eral ^crimor and feelings. E)^amp*e5 of 
the bi-polar adjective d«^crip^.c •include:* helpttul-narmful , uOTiasett- 
' biased, calm-anxious, and support ive-anta^istic The student aorttcn 
was administered orally by -r:^^ teacH^r. teachers -«:orded the. number erf 
hands raised in response tc questio-5 tilcft.: ^"How Tweny of you yere 
nervous ji^t before you too^^ tt», te^/t?'' "How dc ^ijyu fee; about the 
test now?" and "yould you like take ^. test like this-^one next yea* 



The sample was based on the Spr^nc.^ ;978 rtandardization sample for the 
Metropolit'an Achievement Tests . ^1 teacJsers aid students i ncl dded ir, 
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t*te standardization program were included in the sample for this study. 
~-y*e student sampie^was selected to represent the, national population in 
-erms of geographic region, school system enrollment, socioeconomic 
status, and public vs. non-public school affiliation. A socioeconomic 
THdex'based on a combination of median family income and percentage of . 
adults in the school district who were high school graduates -was used 
for selecting .the sample, fhe sample consisted of. approximately 3,500 
teachers and 75,000 pupils in Grades K-12.' / • 

Although the questionnaire was not pilot tested prior to its administra- 
-ion, it was reviewed and revised-by various editorial and administrative 
staff members. The mechanics of the questionnaire design", phrasing, com- 
prehensiveness, etc. were all improved by the various revisions. 

• ■ . . » 

Results • .• . 

By the established cut-off date, thp median response rate across all 
grades was approximately 95 percent for both teachers and students. For 
the purposes of ^nalysis, teacher and pupil questionnaires were divided 
into three grpups: 1) public schoo''^ systems with fewer than 500 students 
per grade [Group 1],'2) public school systems with more than 500 student^ 
^er grade [Group 2], and 3} all non-public school systems [Group 3]. 

1 . Teacher Attitudes • 
Table 1 summarizes teachers' responses to six semantic differential 
scales on their general opinions toward standardized achievement tests. 
(Although the questionnaire used a seven-point scale, 'data were collapsed 



Tabl^l 

* ' ' ' 

Teachers' General Opinions of Standardized Achievement Tests 



Dimensions"^ 


Total 
Sampl-e 


Grac 


es Combinec 


y 1 

t GrouDs Combined n 


Group 1 


Group 2 • 


Group 3 iGrades K-4 


Grades b-B 


Grades 9-^^ 


Easy' . 
1-2 ■ & 

6-7 
Hard 


'2 
76 
22 


3 
78 
19 


2 
75 
23 


- 2 
73 - 
25 


32 


4 

84 
12 


8 

85 
7 

-li 


Helpful 
1-2 

6-0 
6-7 
Harmful 


-24 
7 


—A 

23 
71 
6 


22 

70 : 

8 


. -27 
, 67 
6 ■ 


21 
71 
8 


• 29 
66 
.5 


25 

69 ( 

' ■ 1 


Unbiased 
1-2 

6-7 
Bi^sd 


■ 18 . 
69 
1.3 


17 
72 
11 


16 / 

66 

18 


21 
67 
1^2 


17 

68.^ 
.T5 • 


18 

69 ^ 
"13 


69 . J 
12 1 


Useful 
1-2 
3-5 
6-7 

Useless 


26 
64 

• 10 


25 
66 
9 


25 
64 
11 


31 
61 

8 ' 


23- . 
&5 
•12 


' t 

TO 

6c 
. 61 
7 


67 1 

' J 


Fair 
1-2 
3-5 
6-7 

Unfair , 


12 


25 
65 
10 


23 ' 

63 

14 


28 ^ 

60 
12 


20 

^ 64 

. 16 


28 
63 
. 9 


28 
64 
8 


Valid 
1-2 
3-5 
6-7 

Invalid 


16 

72 
12 


15 
73 
12 


16 
70. 
14 


19 

71 ' 
10. 


13 .. 

73 

14 


20 
70 

10 . 


1 

19 
72 
9 

^ 



Numbers are expressed in percents. 

Group 1 = Teachers in systems enrolling fewer than 500 students per grade. 

Group 2 = Teachers in systems enrolling 5b0 or more students per grade. 

Group 3 = Teachers in non-public school systems. ' ^ 

^Although the questionnaire used a seven-point scale, data were collapsed intio a three 
point scale range for summary purposes. • • , 



EKLC 



into a three-cn: :t scale y -^-^r summary purposes.) Overall, teachers* 
in the ^"^ample id not . . such tests wer^ easy. Across grades^ 
fewer tstcher: in school s '^ems wit-h iinder 5C students per grade 
(Sroup ' cons1<^=red t?e5 ^-e difficult than teaclrers in i:-^u; '2 
(teachers' in 5ys:rHTns.' JO :^ more students per graae), Twe^: -five 
percent • tre nov»-3ui: jciool teachers (Group 3) rated su'rh'tsts harH. 
Across imps, tsernirr' _ 'tedents in^the righ^ grades f el - -^^^ tesr'. 
were not hard e lit lOe^s in the lower, primary grades. 

For^the trr^T sanrple, ^ 9if' thought that stannardized achie*j«3ie?' .es— 
were to sc^ ext- - he ' fJon-public and sma"1 systerti schoo te=s:neri: 
found therr omewhtft-. do^^ -^Tpful than the other group. By grade» f^achers 
in Grades :~3 fmum u. t^.sts more helpful than teachers in the ther tv/o 
grade groups, 

Ov^r 85 percent Df u e te hers rated standardized achievement r.ests as 
unbiased, ^roup nd graot differences on this question were ^Tnall. 

Concernrng usef^; ness, 9 percent of the total group felt tha:* to some 
extent r^e, wer .seful . Non-public school teachers found th- n most use- 
ful; acr*^ grtHips, teachers in GVades 5-8 found them rrjost us-e-^jl . 



On the ' '"^-unfiir" scale, only 12 percent of the total samp e of ^ 
teachers fpranght that standardized achievement tests were, for ^he most 
part, unt^'t Slightly more public school teachers in larger s^'^tems 
rated tests jsnf air thar either of the other two groups. The teachers in 
the prTmal^ '9^es rated tests less fair than did teachers in Gratiaes 5-12. 



- 0 - 



ERIC 



On the topic of the validity of s-rav^dardized achieve^- mt>^tests, mo'-e 
non-public school teachers cons'tre^d such tests Vjali j than the other 
two groups of teachers / 



-Table 2 summarizes -eachers'. per: oraril feel ifrgs\tovr«Hrd standardized 
achievement tests. veralT, th^ rr-chers sampleo elt calm toward 
such tests wnh'or ,^ seven perce^- expressing marKed anxiety toward- 
them. Teacn^e^-^s ' Srades' K-4 we-'^e mcar? anxious about the' tests than 
were teache-^> ^trr^r grades. • 
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On the "corrr -^le-uncpmfortab'le" -irrziTHjUm,^:fon]y seveti pel^cent of 
the total sraciDlc exoressed^ real disc^omfbrt toward starfdardi zed- achieve- 
ment^tests Ac ss groups ^d grerrs- the perce-^tages werje ^irailar. 

More than per. ent of the teach -elt. somewhat knowledgeable con- 

' cerning svyndarc -:ed achievement -ts. Teachers in Groups 2 ^and 3 

felt more ^ ^ow^e^r^jeable about sue -.ests than those in Group 1. Pri- . 

mary and ^^^entery school teache ^ felt ijjore,kno\5^edgeab1e than did • 

high schcEz teachers. ' ^ * / ' 

Teachers in large public schools were least supportive toward stands 

'~) ^ ' 

dardized achievement tests; non-public sjchool teachers were the most 



supportive. Across groups, teachers in Grades 5-8 were most suppor-- 
tiy^. Overall, onlj^'five percent of the respondents were severely 
antagonistic toward such tests^, while, almost .one-third, were supportive. 
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table 2 

Te&chers' Personal Feelings Toward Standardized Achievement ~^sts'' 



3 

Dimensions 


Total 
Sample 


Grades Combined ! » Groups Corat 


lined 


TGroup 1 


Group 2 


Qroup 3 


K— 


5-8 


9-12 


-dim 
' 1-2 
3-5 • . 
6-7 . , / 
Anxious ■ ' ' 


„ 42 
51 • 
• 7. 


42 


42 - 
cn 

8 


4.1 
7 


38 

cc 

7 


46 
48 
6 


45 
49 


ComfortabTe 
1-2 
3-5 • 

- 6-7 

Uncomfortable 


38 

' 7 . • 
■ ) 


'38 ' 
, 56 

i 


- 37 

bb * 
8, 


40 

DO 

- 5 


'35 

\ 


41 

' 7 


39 
55 . 
6 


Interested 
■ 1-2 ^ 
3-5 

f 6-7 ^ ' 
Uninterested 


,37 

55 
• 8 . 


'36 ' 

?i 


34 
57 
9 


. 41 

' '14 
/5 


3^ 

7 


40 
53 

• 7 ' ■ 


31 

59. , • 

10 - 


XnowLedgeabl e 
1t2 
3-5 
, .6-7 
Not Knowledgeable 


34 
64 
2 


30 
V 67 
3 


■ 36 
62 
2 


37 - , 

. 61 
, 2 

• 


34 
54 
2 


33 ' - 
65 ■ 
'2 ^ 


29' 
67 

4 : 


Supportive 
1-2 
3-5 
6-7" 

Antagonistic 


32 . 
• 63 
5 


31 ^ 
64 
. 5 


27 
65 


39 
57 
4 


30 
^ 64 
6 


36 
60 
4- 


29 
66 
5 



* Jlum^eps are expressed in percents. ^ " . • ' * . 

^Group 1 = Teachers in systems enrolling fewer' than 500 students pqr grade. 

•Group 2 =. Teacher^ in systems enrolling 5CsO or more ^udents per grade. 

Groyp 3 = Teachers in non-public* school systems. 

S^^Although the questionnaire used a s'eVen-point scale, data were collapsed intp a three- 

point scale range for summarry purpo\es. » v 

- i - , 




student Attitudes . v ' . ' 

Table 3 outlines Gra(fe ^ — students' opinions toward standardized 
achievement tests. Tv a^sistjons posed concerned their feelings 1) just 
before arrd 2) just aftfe?^ ^ey took the test- ReleVant' d^t? are pre- . 
sented in the top half of Table 3\ Rojr^the total sample of students in 
Grades K-A, a signifi cant proportion had more positive feelings after 
the test was administered. No significant differences were seen among 
the three groups. Gradewise, Grade K-2 students showed less of an in- ^ 
crease in positive feelings than Grade 3 and 4 studerfts, Across'groups 
and grades, the bulk of the, increase in positive, feelings was attribut- 
able to a decreas^e i ambivalent feelings,- 

When asked, "How many of you -were nervous just before you took this 
test?", 56 percent of the Grades K-4 students responded. Slightly fewer 
non-public school students were nervous than public school students. 
Students in Grades 3 and 4 were more nervous than students in Grades K-2 

The last question asked of students in Grades K-4 was, "Would you like 
to take a test like this one next year?" Approximately half of all stu- 
dents in the K74 sample said "No, ' A lower percentage of non-publ1c 
school students said "No" than in either of the two pubKc school groups 
More students in Grades K-2 wanted to take such a test next year, than 
students in Grades 3 and 4. Similarly, there. were fewer "Don 't 'knows" 
for 'this younger group. . ' . , * 



Table 3 



Students' Opinions Toward An Administration of 
A Standardized Achievement. Test: Grades K-4 



Dimensions. 



Total 
Sample 



^ Grades Combined 



Group 1 



Group 2 



Group 3 



Group's Combiwed 



Gr. K-2 



Gr. 3»4 



FEELINGS TOWARD 
TESTr 



% 

Pre Post 



Pre Post 



Pre Post 



% 

Pre Post 



- % 
Pre Post 



% 

Pre Post 




37 58 



19 14 



22 10 



13 11 



36 58 



19 14 



23 10 



'6 



13 . 12 




PERCENT NERVOUS 
JUST BEFORE TEST 



56 



57 



•WOULD YOU WANT TO 
TAKE ANOTHER SUCH A 
TEST NEXT YEAR? 

PERCENT ANSWERING: 
YES 

- NO H 

DON'T KNOW/NOT SURE 



'38 
48 
14 



36 
51 
13 



38 58 



18 13 



21 , 10 



41 62 



22 16 



19 



TO 



13 12 



10 



57 



52 



38 
47 
.15 



46 
39 
15 



47 62 



15 12 



16 



13. .13 



. 52 



41 
48 
11 



26 54' 



23 16. 



29 • 13 



6 ' 



13 10 



61- 



36 

47. 

17 



Group 1 = Students in systems enrolling less Tthan 500 stuc^ents per grade 
Group 2 = Students in systems enrolling 500 or more students per. grade. 
Group 3. = Students iji non-public school -systems. 

2 ' t 

The first percent represents students' ft;elings just before the 

the second percent represents students' feelings just aftej" the 



test admin 
test admin 



i strati on;' 
i strati on. 
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Table 4 presents responses to the questions asKed of students in 

Grades 5.-12. When asked, "Which type of test do you think is usually 

harder: ''the type of test you just took or the'typeUf test your teachers 

make up?", twice as many studgj^s in t-he sample responded that te^cher- 

mad,6 tests were harder. Across* grades , more Group 3 students were in . 

agreement on this point than either af the two public school groups. 

Across, groups, the proportion who thought teacher-mad^ tests were harder 

than standardized tests goes up fourfold in the hjg+i schools. 
• *. . * 

When asked, "Do'yojti thinV the test questions [on the standardized 
achi-evement test you just took] were general ly fair?"; three-que^fters- of 
all studentsV^ampled on th.is question thotjght they were. ^Bifferences 
across groups .and grades, were 5fl6ll . . . - 

Seventy^five percent of all students sampled thought they did "well" or 

/ ft 

"ok/all righ/t"; almost 20 percent did not know how they did. Students 
in small public systems thought they did less well than did-students in 
the other twO groups; high-scffool students thought they did better than 
students in Grades 5-8. ^ • " - ' ' 



When asked, "In general, how^do you feel about the type of test you just 
took?" approximately 25% felt positively, 25% felt negatively, ^nd'50% 
were neutral. More non-public school students' felt positively,' and more- 
large public school system studen-ts felt negatively than any other group. 
High-school- students 'felt less positively than students in Grades 5-8. . 



1 9 
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Table 4 ^ 



Students' Opinions Toward Standardized and 
Classroom Achievement Testing: Grades 5-12 





Questions 


i Ota 1 


Grades Combined 


Groups Combined 


^ Sample 


Group 1 


Group 2 


Group 3 


Gr'. 5-8 


Gr. 9-12 


"Which type of test do you 
tKink is usually harder: type 
of test you just tqok or the 
type of test your teachers 
make up?"- 


% 










i. . 


-Standardized Tests 


30''/ 


29 


35 


-25 


36 


16 


-Teacher-made tests 


59^ 


60 


54 


66 


54 


73. 


-Don't kno<5S? 


11 


- 11 


,11 


9 


10 


11 


"The test'you just took is sup- 
^pbsed to show what you already 
have learned and what you do 
not' know yet. Do you think the 
test questions were generally 
fair?" 


y 






V 






. -Yes 




75 


75 


73 


79 


74 


' ^o ' . 
78 


-No • 


14 


1 5 


1 5 . 


3 

1 1 


1 6 


1 ] 


-Don*t Know 


' 11 


10 , 


12 


10 


i U 


1 1 


' "How do you feel 
this test?" 


you did on 














-Well 




27 


23 


3t) 


31 


25 


31 


-Ok/All Right . 


48 


49 


4/ • 


46 


48 


48 


-Poorly 


7 


9 


6 


4 


8 


" 5 


-Don't Know 


18 


19 


17 ^ 


19 


19 


16 


"In general , how 
about the type o- 
just took?" 


|do you feel 
' test you 














-Positive " .' 




26 


25 


24 


34 


29 


■ 18 . 


-Negative, 


27 


27 ^ 


30 


20 


27 


29 


-Neutral/Unsure 


.47 


48 


46 . 


46 


44 


53 



■13 
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TabMe 4 (contd) 



Students' Opinions Toward Standardized and«| 
Classroom Achievement Testing: Grades 5-12 



f ■ « 

Questions ^ 


Total 


Grades Gdmbined 


-Groups Combined 


Safnple 


Group 1 


Group 2 


Group 3 


Gr. 5-8 


Gr...9-12 


^ "Would you be interested in 

fnnd'inn nut vour scores on the 

»*test yoQ just took?" 






V 






.• 


1 CO 


88 


87 


88 


93 


90 


84 ^ 


-No 


7 


8 


7 


'4 


6 


10 


-Not Sure 


5 - 


5 


5 


3 


4 


6 


"Would you -like the chance to 
discuss with your teacher -^he 
correct answers to the test 
you just took?" 
-Yes 


43 


■ 39 


> 

46 


50 


48 


31 


-No 


44 


• 47 


41 


38 


39 


55. 


-Not Sure > . 


13 


• 14 . 


13 


12 


13 


14 


"How many of you get nervous 
just before you take a test 
like the one you just took?" 


30- 


28 


13 


31 


• 37 


13 


"How many of you get nervous 
just before you take the kind 
of test your teachers niake up?" 

• • 

a ' . - 


64 

■* 


62 


64 


4 

69 

•• 


61 


71 . 



1 



Group 1 = Students in systems enrolling- fewer ^ than 500 students per .grade, 
Group 2 = Students in systems enrolling 500 'oi- more students per grade. 
Group. 3 = Students- in non^public school systems. " 
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Overwhelmingly; students across all groups and grades were interested 
in finding out their scores on the test. When asked, "Would you like the 
chance to discuss with your teacher the correct answers to the test you 
just took?", the proportion of students responding "Yes" dropped signifi- 
cantly-^by more than half. Once again, non-public school students were 
vmpre interested in discussing the correct answerS^than were students in 
the public schools. Also, students ,in Grades 5-8 were'more .interested in 
discussing the correct answers than were high school students. 

if 

Finally, students were asked about- their nervousness before taking stan- 
dardized achievement and teacher-mi»de' tests. More than twice as many 
students got nervous before taking a' teacher-made test than a standard- 

■ , V . " r ■ 

ized achievement test. More non-public school students were nervous be- 
fore teacher-made, tests than wefe- publ ic school students. High school 
students were rhore nervous prior to taking a teacher-made test and less 
' nervous prior to taking a standardized achievement than students in 
Grades^ 5-8. Comparing these data with those of the K-4 sample, almost 
twice as inany students in Grades K-4 were nervous before taking a stan- 
dardized achievement test than students in Grades 5-12. 

Educational Significance / 
This study provides a data base, from a nationally representative samp.le ^ 
of teachers and students aqross all grades., To the^author?' knowledge, 
this has been the first time such a large-scale data gathering operation 
has b^en undertaken to"* assemble teachers ' and students' attitudes toward 




achievement testing. The polljng of these. two groups directly after the 
administration of such a test' (for which teachers received only the test 
results), coupled, with their generally positive attitudes, is a clear in-, 
dication that the dire pictures painted by testing opponents have very 
little factual basis excfept in isolated cases. ^ 
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